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Message from  
Newsletter Co-Editors 

 
REAPA members! We love highlighting the 
research and accomplishments of our 
members, so please keep us updated. These 
can come in the form of publication lists, short 
blurbs, photos, etc. We also welcome any 
articles on your current research projects and 
even personal experiences in academia. These 
stories provide a learning opportunity for 
many members of our group. 

What’s New? 

 
We’ve launched an advice column for REAPA SIG 

members. Submit your questions to Mai anonymously  
at http://tiny.cc/ao2dpx.  Responses to your questions 
will be posted in future issues. (Page 7) 

 
Thank you! 

Kim & Malaphone 
Newsletter Co-Editors 
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WELCOME to the Fall Newsletter! I hope that the fall term has been treating people well. It has 
been a busy and productive summer for our members. By now, members have received official 
notifications from AERA and are preparing for the 2015 Annual Meeting in Chicago, IL. REAPA 
has an exciting program planned this year. Please be on the lookout for updates and highlights 
about sessions, awards, community events and business meeting details. I want to take this 
opportunity to welcome Kimberly Truong and Malaphone Phommasa to the executive board as 
Newsletter Co-Editors. Both Kim and Mal are amazing (and busy) individuals who have 
graciously stepped up to this important work. Please note the newsletter’s exciting new look!  
 
As always, please do not hesitate to share with us your ideas for improving our SIG. I look 
forward to (re)connecting with you very soon. 

 
Vichet Chhuon 

REAPA Chair, 2014-2016 
 

 

 
 
 
 
 
 

 

The AERA REAPA SIG promotes inquiry into educational and 
equity issues affecting Asian and Pacific Americans, facilitates 
interdisciplinary discussions around these issues, and provides 

members with colleagueship and support. 

 

Message from REAPA Chair 
 

http://tiny.cc/ao2dpx
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The Culturally Engaging 
Campus Environments 
(CECE) Project:  

The Context 
Surrounding the 
Catalyst for Systemic 
Transformation and 
Equity in Higher 
Education 

 

 

When I was in graduate school, I set out on a journey to make a positive 
impact in the field of higher education. During this time, I immersed 
myself in theory and research on organizational environments, 
diversity and equity, and college success among diverse populations. I 
developed a significant appreciation for the important work that higher 
education scholars have done to advance knowledge in these arenas 
over the last few decades. However, I also developed an understanding 
of the limitations of the research that have been conducted in these 
areas of higher education and how those limitations hindered our 
ability to address some of the most pressing problems within our field, 
such as the persisting racial and ethnic inequities in college access and 
success. For example, it became clear to me that, although decades of 
research have been conducted on the factors that hinder or facilitate 
the success of diverse college students, no clear or cohesive picture 
regarding what institutions should look like if they want to maximize 
success among racially and ethnically diverse populations existed.  

 

As a result of the conclusions mentioned above, I began to construct an 
agenda that would illuminate the ways in which colleges and 
universities could cultivate institutional environments that maximize 
success among racially and ethically diverse college student 
populations.  Over the course of several years, I advanced that agenda 
by collaborating with colleagues and students to execute many 
empirical studies on the factors that influence success among diverse 
communities, each of them generating useful information about how 
we might engage in efforts to better support marginalized populations.  
And, recently, I utilized the information from these aforementioned 
empirical studies, the knowledge that researchers generated about 
diversity and college success over the last 20 years, my memories of 
navigating higher education as an Asian American and Pacific Islander 
(AAPI) student, and my personal observations and experiences working 
in Asian American Studies at the University of Massachusetts, Boston 
to construct a model that synthesizes what evidence says are the most 
critical elements of campus environments that allow racially and 
ethnically diverse populations to thrive in college.  

 

The Culturally Engaging Campus Environments (CECE) Model 
acknowledges that students’ precollege characteristics and factors 
external to their campuses influence their experiences and outcomes in 
higher education (see Figure 1). However, the focal point of the model 
indicates that students’ access to culturally engaging campus 
environments contributes to more positive experiences in college and a 
greater likelihood of success.  
 

 

 

The model suggests that nine indicators characterize culturally 
engaging campus environments. The first five indicators of cultural 
relevance focus on the extent to which institutional environments are 
relevant to the cultural backgrounds, communities, and identities of 
the diverse populations whom they serve (Table 1). The last four 
indicators of cultural responsiveness outline the ways in which campus 
environments can most effectively respond to the cultural norms and 
needs of diverse populations. And, a CECE Survey has been 
constructed to provide institutional leaders, researchers, and 
assessment specialists it a tool that can be used to measure these nine 
indicators. 

by Samuel D. Museus, Ph.D. 
Associate Professor of Higher Education 
Director of the Culturally Engaging 
Campus Environments (CECE) Project  

University of Denver 
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The CECE Model and Survey constitute the foundations of The CECE Project at the University of Denver (http://www.du.edu/cece-project/). The 
project aims to accomplish the following: 

 Facilitate new conversations about how we can bend the cultures and transform the structures that exist on postsecondary campuses to 
improve the college experiences and outcomes of diverse populations.  

 Provides a new more culturally relevant and responsive framework for studying college student experiences and success.  
 Offers a new vision regarding what institutions of higher education need to look like if they want to be truly inclusive and equitable. 
 Specifies a common focus for diversity and equity advocates across institutions – from college presidents to academic advisors to 

engineering professors – who seek to transform their campuses to be more inclusive and equitable. 
 Provides new practical tools that can aid institutional leaders and college educators in efforts to facilitate dialogues about diversity and 

equity, assess their campus environments, and advance institutional improvement efforts. 

 

Currently, the CECE Project team is conducting various studies to better understand the nature of the correlation between culturally engaging campus 
environments and college outcomes, illuminate the ways in which Asian American Native American and Pacific Islander Serving Institutions 
(AANAPISIs) are cultivating such environments, and generate more in-depth understandings of transformation efforts aimed at fostering such 
environments in higher education. The project team is also moving forward to work with institutions around the country to advance diversity, equity, 
and transformation efforts on their respective campuses. Currently, the project has catalyzed the following activities:  

 Educational researchers are using the CECE Model as a conceptual framework to advance knowledge about institutional environments and 
diverse student success. 

 College campuses are engaging in discussions about how they can incorporate the CECE Model into their strategic planning.  
 Practitioners are utilizing the CECE Model and Survey to generate and evaluate support programs that are focused on college student 

retention of success. 

 

However, the potential long-term 
impact of the CECE Model (like other 
theories and models in educational 
research) is highly dependent upon 
the willingness of higher education 
researchers to embrace the role of a 
change agents, engage this model, 
and critically apply this framework to 
advance transformation efforts. At 
the CECE Project, we hope that 
others will engage in this effort so 
that we can cultivate institutional 
cultures that are more culturally 
relevant and responsive to AAPI and 
other marginalized populations.  

 

 

 

 

 

 
Interested in writing a 

REAPA Newsletter 
article? Email  

mphommas@gmail.com 

and 

katruong@gmail.com 

Table 1. The Nine Indicators of Culturally Engaging Campus Environments 

Cultural Relevance:  

Five indicators focus on the ways that campus environments are relevant to the cultural backgrounds and 
communities of diverse college students 

1. Cultural Familiarity: Campus spaces for undergraduates to connect with faculty, staff, and peers 
who understand their cultural backgrounds and experiences. 

2. Culturally Relevant Knowledge: Opportunities for students to learn about their own cultural 
communities via culturally relevant curricular and co-curricular activities. 

3. Cultural Community Service: Opportunities for students to give back to and positively transform 
their home communities. 

4. Meaningful Cross-Cultural Engagement: Programs and practices that facilitate educationally 
meaningful cross-cultural interactions among their students that focus on solving real life social 
and political problems. 

5. Culturally Validating Environments: Campus cultures that validate the cultural backgrounds, 
knowledge, and identities of diverse students. 
 

 

Cultural Responsiveness:  

The remaining four indicators focus on the ways in which campus environments respond to the cultural 
norms and needs of diverse students 

6. Collectivist Cultural Orientations: Campus cultures that emphasize a collectivist cultural 
orientation that is characterized by teamwork and pursuit of mutual success, rather than 
individualism and competition. 

7. Humanized Educational Environments: Availability of opportunities to develop meaningful 
relationships faculty and staff who care about and are commitment to those students’ success.  

8. Proactive Philosophies: Philosophies that lead faculty, administrators, and staff to proactively 
bring important information, opportunities, and support services to students, rather than waiting 
for students to seek them out or hunt them down. 

9. Holistic Support: Whether college students have access to at least one faculty or staff member 
whom they trust and are confident will provide the information they need, offer the help they 
seek, or connect them with the information or support that they require regardless of the issue 
they face. 

 

Source: Museus, S. D., & Smith, E. (2014). The Culturally Engaging Campus Environments (CECE) Model and 
Survey: New tools for assessing the impact of campus environments on diverse college student outcomes. 
Washington, DC: NASPA – Student Personnel Administrators. 
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Routes and 
Destinations: One Post-
Doctorate’s Perspective 

 

 

Vulnerability. Transparency. These were not the two words I would 
have thought would characterize my life and interactions with my 
academic colleagues. Even after reading and conducting research that 
paint a complicated educational trajectory for first generation college 
students and People of Color broadly, it did not occur to me the same 
could be said for my professional trajectory. I wanted to have the 
seamless transition from dissertation to a tenure-track faculty position 
or even a post-doctoral research position.  However, my life has twisted 
and turned in ways I would not have imagined as I wrapped up my 
dissertation over a year ago. 

 

When approached to write a piece about the “non-faculty route” for 
this newsletter, I bristled at the idea that I was on a particular route by 
virtue of my current position as a Research Coordinator for UCLA 
Residential Life.  Was I on the non-faculty route?  Was there a faculty 
route that I had made the decision to get off of to pursue a non-faculty 
route?  I still have aspirations for a tenure-track faculty position at some 
point but I am currently very happy in my research role in Student 
Affairs. 

  

This piece has pushed me to think more deeply about the expectations 
we as scholars place on each other and the ways we frame our 
professional pursuits and accomplishments.  The ideal is to complete 
the dissertation and land a tenure-track faculty position.  But the ideal 
is not the reality for many of us and that has to be normalized.  In 
addition, we have to prepare and encourage each other in the myriad 
paths we traverse towards whatever professional and personal goals 
we have for ourselves. 

  

As someone with no partner, trust fund, or family wealth to support me 
while being on the job market for a tenure-track faculty position, I 
made the decision to pursue other positions that would provide me a 
stable income while also doing work I cared about in higher education.  
In a recent workshop I did with Student Affairs professionals, I used 
Maslow’s Hierarchy of Needs to illustrate the issues we need to 
consider when working with students.  But this Hierarchy of Needs also 
applied to me throughout this past year.  How could I continue pursuing 
academia and churning out manuscripts when my basic needs were not 
met?  It was truly through the generosity of friends who provided me a 
couch or spare room to sleep in that I lasted as long as I did without 
being fully employed.  And throughout this time I struggled with 
feelings of inadequacy and wondering what “route” I was now taking. 

  

Through conversations with colleagues I have known for quite some 
time, as well as with scholars I have only recently met, I have come to 
realize how important it is to share this story with others.  According to 
the Survey of Earned Doctorates in 2012, less than 30 percent of 
education doctorate recipients had definite academic employment for 
the coming year. While we may have been trained to be faculty 
members, the reality is that we are not all going to be faculty members 
nor do we all want to be tenure-track faculty members. I have 
colleagues who do not feel pursuing tenure is for them.  I have other 
colleagues who believe it may still be an option but still not sure it is 
something they definitely want to do.  There are others who know that 
is the position they want but have taken on other employment in the 
meantime. 

  

As the Residential Life Research Coordinator, I have been given the 
opportunity to set a research/evaluation/assessment agenda for the 
department and connect with institutional researchers on campus.  
Conducting research on student learning outcomes and its connections 
to residential life will be an added strand to my research that I had not 
originally anticipated but am eager to tackle.  I also will have to find 
time to translate my dissertation research into manuscripts while 
pursuing new research projects with colleagues.  All this to be 
competitive and feel ready for the academic market in the future. 
However, I am open to the possibility that my goals may change and 
that life may dictate other plans for me. 

  

All this to say that if you find yourself post-graduation doing something 
other than a tenure-track faculty position, you are not alone. If you 
decide pursuing a faculty position is still what you want to do, then you 
will figure out a way to help you reach your goal even if it does not 
happen on the ideal timeline.  If it is not for you, that is perfectly valid 
and you need to be affirmed. We each have our own life to live and 
story to tell.  My hope is that as a community of scholars, we can 
continue to find ways to support each other in our journeys wherever 
they may take us.  In order to do so, my hope is we can be vulnerable 
and transparent, not only for our sakes but for those who may benefit 
from hearing our stories.  

 

by Yen Ling Shek, Ph.D.  
Office of Residential Life Research 
Coordinator 
University of California, Los Angeles 
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Multiple Paths to a 

Fulfilling Career 

 

 

About ten years ago, I was procrastinating on a paper for my Master’s 
program in Educational Administration.  As I was doodling, I recalled a 
workshop which claimed that if you wrote down your goals – not just 
thought about them abstractly – you were more likely to achieve those 
goals in the future (this premise was based upon a mythical 1953Yale 
Study of Goals, that was later confirmed by Gail Matthews at 
Dominican University).  What did I write down as my goals?  I focused 
on career goals, and penned these in permanent ink: “Director-level 
position in higher education or Assistant Professor of Education”.  I 
chose those options because I knew I would be professionally fulfilled 
either way.  Though, to be honest, seeing those goals on paper was a 
bit frightening, yet somehow more tangible and achievable.  

 

Prior to my Master’s, I had bounced around several professional-level 
positions in Student and Academic Affairs.  Earlier on, I had completed 
my high school teaching credential but focused jobwise on experiential 
learning, international education, undergraduate pedagogy, and 
faculty development.  I was also part of a “two-body” scenario, where 
my husband was an engineering professor, and we’d already moved 
several times for graduate school as well as for his first and second 
tenure-track positions; not to mention that we had three young 
children at the time.  As a consequence, my professional trajectory 
reflected a mishmash of experiences that lacked a coherent narrative or 
purpose.   

 

I very much enjoyed pursuing my Master’s.  I was afforded the time to 
reflect upon my professional experiences and began to immerse myself 
in the study of higher education.  I quickly realized that I wanted to 
pursue a doctorate – in part because I liked reading and research, but 
also because I knew that it would provide the academic seal of approval 
for working among faculty and senior administrators.  Even more, the 
Ph.D. would bring me closer to those career goals I had written down 
several months earlier.   

 

I applied to and was accepted at the University of California, Santa 
Barbara (UCSB); it happened to be the closest doctoral-granting 
institution to where I lived in Central California.  I originally wanted to 
pursue research in student outcomes in postsecondary education.  
However, there was no formal program in higher education, so I instead 
chose an emphasis in Educational Leadership and Organizations.  I 
continued to work part-time at the Center for Teaching and Learning at 
California Polytechnic State University, San Luis Obispo, where I 
worked with faculty on active learning pedagogy, assessment, and 
technology.   And, because of this, I focused my dissertation on faculty 
job satisfaction and quantitative methods.  I even worked as a Teaching 
Assistant in the Asian American Studies department, which helped pay 
for graduate school as well as helped me to develop a more critical race 
perspective.  I also knew that teaching experience would make me 
more competitive for future faculty positions. 

 

During the final year of my dissertation, I was feeling pessimistic about 
landing a faculty position given my geographical constraints.  
Fortunately, my family made the major decision to move to Southern 
California where there was a higher concentration of colleges and 
universities for both my husband and me to find work.  I applied for 
several faculty and administrative positions, and I was able to land a 
Director-level position – goal number one achieved!  My husband also 
obtained an Associate Professor position at a liberal arts college, 
though he had to give up his tenure during the process.  

 

I was hired as Director of Institutional Assessment at Pitzer College.  I 
was further able to negotiate teaching a course in Asian American 
Studies and started publishing research from my dissertation.  After 
about a year, I started to peruse other professional opportunities, 
including tenure track positions in education.  I randomly found a 
posting for an Assistant Vice Provost position, responsible for a myriad 
of programs including assessment, quantitative program evaluation, 
faculty development, international programs, and student success – an 
intriguing combination of my prior “mishmash” of experiences.  The 
stars seemed to align in my favor, and I was eventually offered the 
position. 

 

Though I still think about working full-time as a faculty member (goal 
number two), there’s still a lot I need to learn in order to be effective as 
an Assistant Vice Provost.  I hope that my practical experience as an 
academic administrator could someday augment my ability to train 
future scholars and practitioners of higher education.  I do try to keep 
up my research whenever possible and have pivoted toward examining 
Asian American student outcomes.  I’m fortunate to work at a highly 
diverse institution where my workplace is also my research laboratory, 
and there are tremendous opportunities for both quantitative and 
qualitative research.  Time permitting, I also have opportunities to 
teach undergraduate and graduate students in the classroom. 

 

Thinking back to the goals I wrote ten years ago, I now realize that the 
goals were not an either/or proposition.  Whether or not I pursue a 
tenure-track position in the future, it’s very much possible to be both an 
administrator and an academic.  Working in higher education affords 
me multiple pathways to teach, to mentor, and most importantly, to 
change lives – and perhaps, these were my goals all along. 

by Christine Victorino, Ph.D.  
Assistant Vice Provost for 
Undergraduate Education 
University of California, Riverside 
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Two Lessons Learned: 
Being a Scholar is Not 
an Isolated Activity and 
Consistent Writing is 
Key 

 

 

Collaborating with Others 
 
One important lesson I have learned as a tenure-track Assistant 
Professor of Education is that being a scholar is not an isolated activity. 
To me, it means that success usually follows collaborative activity. The 
expression “two brains are better than one” is one I have come to 
embrace after seeing the fruits of hard work multiply faster when 
working with others rather than myself. 
 
This past summer I wrote a $1.59 million Institute of Education Sciences 
(IES) grant with two of my colleagues at Illinois State University and 
one colleague at Baylor University. The collaborative nature of the 
grant writing resulted, in my estimation, in a much stronger 
application. While the original idea for the research was mine, my 
collaborators helped shape the project proposal in authentic and 
importantly, nuanced ways. Dr. Horn’s (Illinois State University) work in 
urban education, Dr. Hansen’s (Illinois State University) work in teacher 
education, and Dr. Morgan’s (Baylor University) work in quantitative 
methods made the team diverse and well rounded.   
 

Cultivating collaborative relationships is something I would suggest 
doctoral students begin immediately. Regardless if you are taking 
courses or are writing your dissertation, your research productivity and 
its quality will be greatly improved if you learn from others. In the 
process of learning and gaining feedback on your work from your peers, 
you also will be called on to respond to others’ requests.  
 
I don’t feel successful scholars isolate themselves. Rather, success in 
academia comes from learning, listening, and drawing on others’ work 
to enhance your own. I think it is counterproductive that advanced 
doctoral students and Assistant Professors may believe that working 
with others is a sign of weakness. Collaboration is not a sign of 
weakness; it is what strong scholars do. While I cannot comment how 
collaborative projects are perceived at other universities, I can say that 
at Illinois State University they are not looked down upon. A co-
authored or co-researched project that is published or receives funding 
is important, and as I have mentioned above, the likelihood increases 
immensely when you work with colleagues as opposed to by yourself. 

During my first two years in the academy, below is a list of collaborative 
projects that I am proud of: 

 Critical Storytelling in Uncritical Times: Stories Disclosed in a 
Cultural Foundations of Education Course (co-edited with 
Brandon Hensley). 

 Killing the Model Minority Stereotype: Asian American 
Counterstories and Complicity (co-edited with Bradley 
Porfilio). 

 Unhooking from Whiteness: The Key to Dismantling Racism in 
the United States (co-edited with Cleveland Hayes). 

 “An Exploratory Study of Undergraduates’ Attitudes Toward 
Affirmative Action Policies for Asian Americans in College” in 
Equity & Excellence in Education (co-authored with Robert 
Lowinger). 

 “The Double Edged Sword of Curriculum: How Curriculum in 
Majority White Suburban High Schools Supports and Hinders 
the Growth of Students of Color” in Curriculum and Teaching 
Dialogue (co-authored with Thandeka K. Chapman, Tatiana 
Joseph, May Vang, and Talonda Lipsey). 

 “Revitalizing the Field of Educational Foundations and PK-20 
Educators’ Commitment to Social Justice and Issues of Equity 
in an Age of Neoliberalism” in Educational Studies (co-
authored with Bradley Porfilio). 

Why is being a scholar not an isolated activity? Because despite the 
many great ideas I believe are original, the chances are they are not. In 
other words, collaboration helps develop research and lines of inquiry 
in ways I would not be able to do myself (as illustrated in the comic 
below). 

 

Retrieved on October 13, 2014, from 
http://www.patrickrickles.com/PhD/?paged=2  

by Nicholas D. Hartlep, Ph.D. 
Assistant Professor of Educational 
Foundations 
Illinois State University 
 

http://www.patrickrickles.com/PhD/?paged=2
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Consistent Writing 

Another lesson I have learned is that consistent writing naturally leads to (un)anticipated projects. What does this mean? By writing daily, I develop a 
habit that translates into having material that can turn into articles, book projects, and potential grant submissions. Ironically, some of the most 
productive times for me in terms of writing is when I am at conferences. During the day I attend sessions and hear about others research. At night I 
return to my hotel room, and write. Since I am away from my family, I am able to concentrate and accomplish much. Writing daily also allows me to 
meet writing deadlines. Meeting deadlines is an important disposition to have as an academic. Editors dislike when chapter contributors fail to meet 
deadlines. Unanticipated project opportunities often arise in the academy, and having material on hand that can quickly be edited, retooled, and 
drawn from is helpful. If I was inconsistent, there is no guarantee I would material on hand to use when these unexpected projects present themselves.  

From my experience, consistent writing also allows me to have several writing/research projects going on at one single time. Since getting things 
published and in press require time—papers need to be peer-reviewed, for instance—it is helpful to have several writings in different stages of 
development. Having several ongoing writing projects is helpful because if one day I am not feeling inclined to write about a particular paper, I can 
work on another that is more inspiring. The next day may be the day that I revisit the paper I thought was less inspiring.  

Lastly, consistent writing means that I will always have a lot of material that I have written. I am not reticent having colleagues provide critical 
feedback on my writing. Being open to receiving feedback from others is something that initially avoided; now it’s something I relish. I work with so 
many smart, passionate, talented, and kind people. I have a lot to learn, but the two concrete lessons I have shared here are a start. Securing book 
contracts, writing federal grants, and completing academic projects are the result of collaborating with others who have these experiences, and 
consistent writing.  

Resources of Interest 

 Bird by Bird: Some Instructions on Writing and Life  
 Faculty of Color: Teaching in Predominantly White Colleges and Universities  
 How Grad Students and Junior Professors Can Publish, Not Perish    
 National Center for Faculty Development & Diversity 
 What They Didn't Teach You in Graduate School: 299 Helpful Hints for Success in Your Academic Career

  Q: I’m not sure if this is the right venue, I thought I’d give writing you 

a shot. I’m a first-year doctoral student. I wanted to enroll in doctoral study because I wanted to gain knowledge that I could use to bring back and 
better serve my community. However, now that I’m here, there’s like literally no support for research on Southeast Asians in education. The faculty in 
my program are all White and no one seems to understand that the model minority myth is just that, a myth(!), let alone that Southeast Asians are 
underrepresented. Help! 

 
Eagerly waiting a response, 
Lost in the Ivory Tower 
 

Dear Lost in the 
Ivory Tower: 
 
It’s unfortunate to hear that your program 
doesn’t understand the needs of Southeast 
Asian American students as well as the lack 
of support for this area of research. We’re 
living in an age where you can stay 
connected to folks via email, Skype, Google 
Video, and telephone/teleconferencing. 
Therefore, don’t simply view the people your 
program or institution as the only ones who 
can give you the support you need for your 
research. Look to people outside of your 
institution.  

 
There aren’t many Southeast Asian American 
scholars in education and they’re scattered 
throughout different institutions and 
programs across the country. My advice to 
reach out to these scholars. What articles 
have resonated with you and are closely 
aligned with your work? Which articles do 
you often cite in your papers for your 
courses? These are the scholars that you’ll 
want to write to in order to learn more about 
their work.  
 
Start building your network! Attend 
conferences like AERA, ASHE (if you are in 
higher education), and the States of 
Southeast Asian American Studies. You 
should definitely try to meet with folks 
attending these conferences, in SSAAS, 
REAPA and SNAAPS (Support Network for 
Asian American and Pacific Scholars). The 

conferences give you opportunities to meet 
some of the researchers whose work you 
read as well as young, emerging scholars like 
yourself. Perhaps you’ll find that some of 
your colleagues are in similar situations and 
looking for support. You can provide this 
support for each other. Your colleagues 
might also be looking for opportunities to 
collaborate, so you can develop your 
research skills through working with them on 
research projects, writing conference 
proposals together, and other things. I hope 
this advice is helpful and that I’ll get to see 
you at one of the research conferences.  
  

Submit your questions to 
Mai anonymously at 

http://tiny.cc/ao2dpx 

http://www.amazon.com/Bird-Some-Instructions-Writing-Life/dp/0385480016
http://www.amazon.com/dp/0470623136/ref=rdr_ext_tmb
https://chroniclevitae.com/news/187-how-grad-students-and-junior-professors-can-publish-not-perish
http://www.facultydiversity.org/?
http://www.amazon.com/What-Didnt-Teach-Graduate-School/dp/1579226442
http://tiny.cc/ao2dpx
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REAPA OFFICERS 

 

Chair - vichet@umn.edu 
Vichet Chhuon is an Assistant Professor of Culture and Teaching and Asian American 

Studies at the University of Minnesota- Twin Cities. His research examines how race, 
identity, and institutional opportunities shape academic engagement and youth 
development for adolescents of color.  

 

Secretary - tracy.buenavista@csun.edu 
Tracy Lachica Buenavista is an associate professor in the Department of Asian 
American Studies and a core faculty member in the Educational Leadership doctoral 
program at California State University, Northridge (CSUN). Her research uses critical 
race theory to examine the ways that migration, militarization, and education 
intersect to shape the academic trajectories for Students of Color, particularly U.S. 
Pilipina/os. Dr. Buenavista received her Ph.D. in Education at the University of 
California, Los Angeles. 

 

Treasurer - opoon@luc.edu 
OiYan Poon is an assistant professor of Higher Education at the Loyola University 
Chicago School of Education. Her research addresses racial inequalities in college 
access, affirmative action and selective admission policies, and Asian Americans in 
higher education. She earned a Ph.D. in Education (Race & Ethnic Studies in 
Education) and a graduate certificate in Asian American studies at UCLA. 

 

Program Co-Chair - tiao@rowan.edu 
Ann Tiao is an Assistant Dean for Research and Graduate Education at Rowan 
University. She earned a Ph.D. in higher education at the University of Pennsylvania. 

  

Program Co-Chair - Judy.Yu@reach-education.org 
Judy W. Yu is the Founding Executive Director of REACH®. The mission of REACH® is 
to collaborate with children, youth, families, school community, and civic leaders as 
active participants to conduct research on the challenges of curriculum and 
instruction in schools to educational change. She received her Ed.D. from Teachers 
College, Columbia University in the Department of Curriculum and Teaching.   

 

Newsletter Co-Editor – katruong@gmail.com 
Kimberly A. Truong is an adjunct lecturer on education and a Visiting Administrative 
Fellow at Harvard University. She conducts research on access and equity issues in 
higher education, university student experiences, and higher education policy. She 
earned a Ph.D. in higher education at the University of Pennsylvania. 

  

Newsletter Co-Editor – mphommas@gmail.com 
Malaphone Phommasa is a PhD candidate in Cultural Perspectives and Comparative 
Education at UC Santa Barbara. She also earned her MA from UC Santa Barbara. Her 
research examines the factors affecting the persistence and retention of Southeast 
Asian American university students.  

REMINDER:  REAPA SIG elections for 
secretary, treasurer, and newsletter editor 

will be held in early 2015. Check your email 

inboxes around that time. Don’t forget to 

vote! 
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GRADUATE STUDENT 
REPRESENTATIVES 
 
 
 

 

Tang T. Heng - tth2101@columbia.edu 
Tang T. Heng is an advanced doctoral candidate in the Department of 
Curriculum and Teaching at Teachers College, Columbia University awaiting the 
conferment of her degree in February 2015. Her recently defended dissertation 

investigated how mainland Chinese freshmen and sophomores experience and 
respond to classroom practices in U.S. colleges over one year. With a B.A. in 
Geography and M.A. in International Educational Development, she is 
fascinated by how social, cultural, and political contexts shape education 
policies and practices around the world. She also has a keen interest in 
curriculum development and evaluation, teacher education, and immigration 
and education. Over the past fourteen years, she has worked with learners from 
pre-school to adults in public and private organizations both domestically and 

internationally. She invites graduate students to reach out to her at 
tth2101@tc.columbia.edu should they have any questions or need any help!  

 
 
 
 
 

 

Soua Xiong - soua.xiong@cgu.edu 
Soua Xiong is a doctoral student in the joint Ph.D. program in Higher Education 
between San Diego State University and Claremont Graduate University and Co-
Coordinator for the Minority Male Community College Collaborative (M2C3) at San 
Diego State University.  Xiong has worked in the field of education for the past ten 
years in TRiO and other educational opportunity programs; providing outreach, 

advising, and counseling to underrepresented students in higher education.  He 
completed his M.S. in Counseling and Student Services and his B.A. in Psychology 
from California State University, Fresno.  Upon receiving his Masters degree, he was 
one of nine top graduate students to be named a Graduate Dean’s Medalist at 
California State University, Fresno.  He has also been recognized as a California 
Graduate Equity Fellow, Sally Casanova Pre-Doctoral Scholar, and Ronald E. McNair 
Scholar.  His research interests in higher education focus on issues of race and gender, 
access and equity, and Southeast Asian American college student success. 

  
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 

 
 
 
 

 

Justin P. Jimenez - jimen067@umn.edu 
Justin P. Jimenez is a doctoral student in the College of Education and Human 
Development at the University of Minnesota, Twin Cities. He completed his master’s 
in International Education Development at the University of Pennsylvania and his 
bachelor’s at the University of Redlands.  

 

CALL FOR NOMINATIONS 
 

 

2015 OUTSTANDING DISSERTATION AWARD  
 
The Outstanding Dissertation Award highlights the work of a scholar whose 
dissertation research represents a unique and important contribution to the field 
of Asian Americans and/or Pacific Islanders and education. Nominees are invited 
from all disciplines and do not need to be members of the REAPA SIG. Both 
faculty and self-nominations are strongly encouraged.  

 
Only individuals who completed their dissertations between June 30, 2012 and 
December 31, 2014 are eligible for nomination. Selected finalists will be asked 
to submit their entire dissertations to the committee for full review. The 
Outstanding Dissertation Award winner will be announced in February of 2015, 
prior to the annual meeting. 

 
Nominations should be completed and submitted online by Friday, January 9, 

2015 at 11:59 p.m. PST: 
http://www.emailmeform.com/builder/form/VZ3r951isp44Ba48yfq 
 
Additional details can be found at: 
http://www.aera.net/SIG094/NewsAnnouncements/tabid/11782/Default.aspx.  
Questions may be directed to Vichet Chhuon at vichet@umn.edu.  
 

 

2015 DISTINGUISHED RESEARCHER AWARD 
 
This award is presented to a scholar whose program of research has had a 

significant impact on our understanding of Asian Americans and/or Pacific 
Islanders and education. Nominees and recipients of the Distinguished Scholar 
Award may be from any discipline and they do not need to be REAPA members. 
Self-nominations are also encouraged. 
 
Nominations should be completed and submitted online by Friday, January 9, 
2015 at 11:59 p.m. PST: 
http://www.emailmeform.com/builder/form/9VdJ09T9Yb57at1c2WQbFdb  

 
Additional details can be found at: 

http://www.aera.net/SIG094/NewsAnnouncements/tabid/11782/Default.aspx.   

Questions may be directed to Vichet Chhuon at vichet@umn.edu.  

mailto:tth2101@tc.columbia.edu
http://www.emailmeform.com/builder/form/VZ3r951isp44Ba48yfq
http://www.aera.net/SIG094/NewsAnnouncements/tabid/11782/Default.aspx
mailto:vichet@umn.edu
http://www.emailmeform.com/builder/form/9VdJ09T9Yb57at1c2WQbFdb
http://www.aera.net/SIG094/NewsAnnouncements/tabid/11782/Default.aspx
mailto:vichet@umn.edu
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PUBLICATIONS 
 

Lee, J. S., & Wright, W. E. (2014). The rediscovery 

of heritage and community language education in 
the United States. Review of Research in Education, 
38, 137-165. doi: 10.3102/0091732X13507546 
 
Kumashiro, K. and Ngo, B. (Eds.) (2014). Six 
lenses for anti-oppressive education: Partial 
stories, improbable conversations. 2nd Edition. 

New York: Peter Lang Publishers.  
 
Morita-Mullaney, T. & Greene, M. (2015).  
Narratives of Asian/American Educators: A Case 
Study of Resistance and Rhetoric.  In Harlep, N. 
(Ed).Modern societal impacts of the model minority 
stereotype.  Hershey, PA:  IGI Global.  
 

Narui, M. (2014). Hidden populations and 
intersectionality: When race and sexual orientation 
collide. In D. Mitchell, C.Y. Simmons, & L.A. 
Greyerbiehl (Eds.), Intersectionality and higher 
education: Theory, research, and praxis. (pp. 185-
200). New York, NY: Peter Lang Publishing. 
 
Narui, M. (2014). LGBT pedagogy: A review of 

activities for teaching gender and sexuality in the 
university classroom. Journal for LGBT Youth, 11, 
413-416. 
 
Paik, S. J., Kula, S. M., Saito, L. E., Rahman, Z., & 
Witenstein, M. A. (2014). Historical perspectives 
on diverse Asian American communities: 
Immigration, incorporation, and education. 

Teachers College Record, 116 (8), 1-45. 
 
Pang, V. O. (2014). Building bridges between rice 
and potatoes. In C. Woyshner (Ed.), Leaders in 
social education: Intellectual self-portraits(pp. 137-
150). Boston, MA: Sense Publishers.  
 
Phommasa, M. (2014). Laotian Americans 

(Education). In M. Danico (Ed.), Asian American 
society. Thousand Oaks, CA: Sage Publishing.  
 
Poon, O. A. (2014). "The land of opportunity 
doesn't apply to everyone": The 
immigrant experience, race, and Asian American 
career choices. Journal of College Student 
Development, 55(6), 499 - 514. 

 
Poon, O. A. (2014). “I had a friend who had worse 
scores than me and he got into a better college”: 
The legal and social realities of the college 
admissions process. In S. M. McClure & C. A. Harris 
(Eds.), What white people think they know: 
Questioning conventional wisdom on race in the 
United States (pp. 183-198). Thousand Oaks, CA: 

Sage Publishing. 
 
Poon, O. A. (2014). Asian Americans and college 
admissions debates. In M. Danico 
(Ed.), Asian American society. Thousand Oaks, CA: 
Sage Publishing. 
 
Rhee, J. & Subedi, B. (2014). Colonizing and 

decolonzing projects of re/covering 
spirituality. Educational Studies, 50(4), 339-356. 
 

Rupan, S. (2014). Math, science whizzes. In K. 
Tobin & A. Shady (Eds.),Transforming urban 
education: Urban teachers and students working 
collaboratively (pp. 37-52). Boston, MA: Sense 
Publishers. 

 
Ryu, M. (2013). “But at school…I became a bit 
shy”: Korean immigrant adolescents’ discursive 
participation in science classrooms. Cultural 
Studies of Science Education, 8(3), 649-671. 
 
Ryu, M. & Ketelhut, D. J. (2014). Engage, 
elaborate, and evaluate! Virtual environment-

based assessments of science content and 
practices. Science Scope, 37(5), 44-49. 
 
Stieff, M., Dixon, B., Ryu, M., Kumi, B. C., & 
Hegarty, M. (2014). Strategy training eliminates 
sex differences in STEM spatial problem solving. 
Journal of Educational Psychology, 106(2), 390-402. 

 
Truong, K. A., Graves, D., &  Keene, A. J. (2014) 
Faculty of color teaching Critical Race Theory at a 
PWI: An autoethnography. Journal of Critical 
Thought and Praxis, 3(2), Article 4.  
Available at: 
http://lib.dr.iastate.edu/jctp/vol3/iss2/4 
 

Wallace, T., & Chhuon, V. (2014). Proximal 
processes in urban classrooms: Engagement and 
disaffection in urban youth of color. American 
Educational Research Journal, 51(5), 937-973. 
 
Wright, W. E. (2014). Khmer. In T. G. Wiley, J. K. 
Peyton, D. Christian, S. K. C. Moore & N. Liu (Eds.), 
Handbook of heritage and community langauges in 

the United States: Research, educational practice, 
and policy (pp. 284-296). Washington DC & New 
York: Center for Applied Linguistics & Routledge. 

 

 

 

 

 

 

 

 

 

 

 

 

 

NEWS, COMINGS, 
AND GOINGS 
 
Vichet Chhuon and Cathy Schlund-Vials 
coordinated a very successful States of 
Southeast Asian American Studies 
Conference at the University of Minnesota in 
October 2014.  
 
Tang T. Heng successfully defended her 
dissertation in September 2014. 
 
Joyce Lui graduated from Iowa State 
University in August 2013 with her Ph.D. She 
started a new position July 2014 as a research 
analyst at San Jose Evergreen Community 
College District. 
 
In summer 2014, Vijay Kanagala left his 
postdoctoral fellowship at University of 
Texas-San Antonio to assume his new 
position as Assistant Professor in Higher 
Education Student Affairs at University of 
Vermont. 
 
Dina Maramba was selected as a Class of 
2015 ACPA Diamond Honoree in Fall 2014. 
 
Vijay Pendakur left DePaul University in Fall 
2014 where he was the Director of 
Multicultural Student Success to assume the 
position of Associate Vice President at 
California State University, Fullerton. 
 
 

  

Send us your announcements, publications, news, and 
comings and goings to be featured in the REAPA 
Newsletter!!  

mphommas@gmail and katruong@gmail.com 

http://lib.dr.iastate.edu/jctp/vol3/iss2/4
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AROUND ACADEMIA 

 

 

The States of Southeast Asian 
American Studies 2014 
Dr. Chhuon delivers the welcome message 

 
Bill Ong Hing 

 
May Esperanza Losloso, Ariana Yang, Chay 
Douangphouxay, HEdy Tripp, Phiengtavanh T Savatdy 

and Saymoukda Duangphouxay Vongsay 

 

Chay Douangphouxay and colleagues 

Wayne Wright and Dung Mao 

 

 
Peter Kiang and Linda Vo 

Kong Pheng Pha and Melissa Kwon 
 

 
   Pa Der Vang 

 
Paul Lai, Sue J. Kim, Martin F Manalansan IV, Loan Dao, 
and others 

 
Cathy Schlund-Vials 
 

 
Les Yaj, Linda Marie, Lina Chhun, Trung PQ Nguyen, 
Kong Pheng Pha and Karen Hanna 

Samuel D. Museus and Doris M. Ching \ 

  

Please submit your pictures to 
mphommas@gmail and 

katruong@gmail.com so that we can 
feature you in the REAPA Newsletter 

mailto:katruong@gmail.com
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ASHE 2014 PRESENTATIONS  
 

 

Session: Roundtables 
International Ballroom Center 8:00:00 AM-8:45:00 AM 

 
 The Impact of Mentoring on Asian American College Students’ Racial 

Identity Development and Success at PWIs 
Kristine A Din/Northeastern University 
Joliana Yee/The University of Connecticut 
 

 Predictors of Work-Life Balance for Faculty Across Racial/Ethnic Groups 
Nida Denson/University of Western Sydney 

Katalin Szelenyi/University of Massachusetts Boston 
Kate Bresonis/University of Massachusetts Boston 
 

 Southeast Asian Americans Transitioning from High School to College 
Tryan McMickens/Suffolk University 
Ronald Brown/Northeastern University  
Kimberly Truong/Harvard Graduate School of Education 

 

 Racial Experiences of Southeast Asian American Students at the 
University: “When People See Me, They Automatically Think I’m 
Chinese or Korean”  
Malaphone Phommasa/University of California, Santa Barbara  
 

 Continuing the Conversation: Pacific Islanders in Higher Education at 
the University of Hawaii – Hilo 
Denise Uehara/University of Hawaii at Hilo 

Jim Mellon/University of Hawaii at Hilo 
Jonathan Chugen/University of Hawaii at Hilo 

 
Session 4 - PRES4 
Advancing the College Completion Agenda through Policy-Relevant 
Research on Asian Americans and Pacific Islanders 
Cabinet 10:15:00 AM-11:30:00 AM 
 

Discussant: Doris Ching/University of Hawaii System (Emeritus) 
 
Samuel Museus/University of Denver 
Robert Teranishi/UCLA 
Kiran Ahuja/White House Initiative on Asian Americans and Pacific Islanders  
Amefil Agbayani/University of Hawaii at Manoa 
Sen. Mazie Hirono/U.S. Senator for the State of Hawaii  

 
Session 4 
Qualitative and critical approaches to studying race 
Embassy 10:15:00 AM-11:30:00 AM 
 

 Betwixt and Between: Kānaka Maoli within the Landscape of Critical 
Race Theory 
Nicole Alia Salis Reyes/The University of Texas at San Antonio 

 
Session 6 
Leveraging Institutional Structures for Socialization 
Intl Ballroom East 2:45:00 PM-4:00:00 PM 
 

 The Impact of Culturally Engaging Campus Environments on Sense of 
Belonging 
Samuel Museus/University of Denver 

Varaxy Yi Borromeo/University of Denver 
Natasha Saelua/University of Denver 

 
 
 
 

Session 7 
API Experiences with Campus Engagement 
Georgetown West 4:15:00 PM-5:30:00 PM 
 

Chair: Blanca Rincon/University of Illinois Urbana-Champaign 
Discussant: Mitsu Narui/The Ohio State University  
 

 Ethnic Differences in the Development of Leadership Self-Efficacy for 
Asian American Students: The Importance of Disaggregating Data 
Corinne M Kodama/Loyola University Chicago 

 
 Internet Addiction among Korean College Students 

Katie K Koo/University of Maryland 
Sujung Ryu/Handong Global University 

 
 Conduits of Capital: Cambodian College Students and Building 

Community Cultural Wealth 
Bach-Mai Dolly Nguyen/University of California, Los Angeles 
M. Kalehua Mueller/University of California Los Angeles 
Mike Hoa Nguyen/University of California at Los Angeles 

 
Session 7 
Diverse Strategies in College Access 
Intl Ballroom East 4:15:00 PM-5:30:00 PM 
 

 Differences in College Aspirations by Asian American Ethnic Subgroups  
Kye-Hyoung Lee/University of Texas at Austin  

 
 
 
 
 
Session 8 
Socialization Processes in College 
Georgetown East 11:15:00 AM-12:30:00 PM 

 
 Yearning for 'Ohana: A Phenomenological Study of Asian American - 

Pacific Islander Students' Sense of Belonging at a Predominately White 
Institution 
Hal DeLaRosby/Azusa Pacific University 
Alexander Jun/Azusa Pacific University 

 
Session: Posters 

12:45:00 PM-1:45:00 PM 
 

 The Road Less Traveled:Southeast Asian American Undergraduates’ 
College Going Experiences 
Jennifer Crandall/University of Pittsburgh 

 
 The Deviance of Model Minorities: Understanding the Impact of the 

Stereotypes of the Model Minority and the Deviant 

Varaxy Yi Borromeo/University of Denver 
 

 Uncharted Waters: Undergraduate Pacific Islander Students 
Perceptions of their College Experiences 
Denise Uehara/University of Hawaii at Hilo 
Jim Mellon/University of Hawaii at Hilo 
Jonathan Chugen/University of Hawaii at Hilo 

 

Session 10 
Asian Americans, Affirmative Action, and the Future of Proposition 209: 
Unpacking the SCA-5 Controversy 
Gunston East 3:30:00 PM-4:45:00 PM 
 

 Symposia 
Julie J. Park/University of Maryland, College Park 
OiYan Poon/Loyola University Chicago 

María C Ledesma/University of Utah 
Robert Teranishi/UCLA 
Janelle Wong/University of Maryland, College Park 

11/21/2014 - Friday 

11/22/2014 - Saturday 

SNAAPS is in the process of scheduling its annual ASHE 

Happy Hour. Please check 
https://www.facebook.com/groups/snaaps/ for 

updates. 

https://www.facebook.com/groups/snaaps/

